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Abstract

This thesis is a tentative endeavor to a new “complementary” teaching mode,
which synthesizes the merits of CALL (Computer-Assisted Language Learning)
studies thus far made in the world. The new mode is implemented to make up for the
deficiencies of the achievements in CET (College English Teaching), with a focus on
speaking and listening,

To start with, the thesis gives definitions of different teaching modes, and makes
an overview of the development of CALL. The author belicves that Constructivism
and Autonomous Learning theories are two influential theories for CALL.

The author of this thesis took the task of teaching the students of Grade 2004 for
the teaching reform experiments. She chose two classes of students, who had similar
level according to the pre-test, as experimental class and control class, and did the
“complementary” teaching experiment for a year.

The objective of the research is to find out if the “complementary” teaching
mode has significant effect on the improvement of listening and speaking, and if the
mmprovement of listening and speaking abilities promotes the improvement of
all-round ability.

The results of the experiment demonstrated that “complementary™ teaching
mode is helpful for improving listening and speaking skills, and for improving
students” overall ability of English.

Key words: “complementary” teaching mode; CALL; College English Teaching
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Chapter 1 Introduction

1.1 Background of CET Listening and Speaking

in spite of the recent improvements, CET is still far from satisfactory. This is
partly because the English proficiency requirements are higher now. Aé an
international language, English has become a dominant medium for communieation
worldwide. Its proficiency has become a major requiremerﬁ for attaining the highest
level of professional and economic success in China as well as around the world.
More and more people possess the desire to learn English well. Consequently, CET is
facing many problems such as lack of funds, equipment, and teachers. Besides, many
colleges and universities have big classes, different levels of freshmen, limited
course time and so on, which greatly limit the improvement of English level.

To improve CET, it is important to improve listening and speaking. Research has
demonstrated that adults spend 40-50% of communication time listening, 25-30%
speaking, 11-16% reading and about 9% writing (Rivers, 1984, quoted from Wang
Hathua & Wang Tongshun, 2004: 82). Consequently, listening and speaking are
extraordinarily important in our daily communication. The importance of listening
and speaking in English instruction is self-gvident.

With the spreading of multi-media computers and the Internet, the world scems
to become smaller and the people use quicﬁer means to transmit information. As a
result, the society requires a much higher standard of language expression. It is clear

that listening and speaking competence will become more important in the future.



However, listening and speaking are the weak parts of CET. As it is pointed out

in College English Curriculum Requirements:

The objective of College English is to develop students’ ability to use English
in an all-round way, especially in listening and speaking, so that in their future
work and social interactions they will be able to exchange information effectively
through both spoken and written channels, and at the same time they will be able to
enhance their ability to study independently and improve their cultural quality so as
to meet the needs of China’s social development and international exchanges
{Requirements, 2004: 22).

in designing College Engiish courses, requirements for competence in
listening and speaking should be fully considered... Moreover, the extensive use of
advanced information technology should be encouraged, computer- and Web-based
English teaching should be promoted, and students should be provided with
favorable environment and facilities for language learing. (Requirements, 2004;
2%

College English course designing should give a full play to the strengths of
traditional classroom teaching, and encourage excellent teachers to offer courses
suited to classroom teaching, thus forming a combination with computer- and
Web-based courses. {Reguiremenis, 2004: 29-30)

Therefore, we experimented on cultivating students’ listening and speaking
abilities with the “Complementary” teaching mode on college level.

Current advances in computer technology and the rapid pace of change in the
communications revolution are affecting the way in which English Language
teachers use information technology to develop learners’ language skills. There is
now a wide range of opportunities open to classroom practitioners from creating
online self-access quizzes to the use of authentic online materials as input for
activities, and for promoting collaborative projects through computer-mediated
communication (Hegelheimer et al, 1996). CALIL can benefit both language ability
and information ability.

The objective of this paper is to determine how the “complementary™ teaching

mode can indeed contribute anything to college students’ listening and speaking
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competence and in what way it can be used best to achieve this. As such, it aims to
be not only a theoretical discussion, but also a practical starting point for teachers
and schools that are seeking to integrate the computer into the present foreign
language curricula.

The thesis is divided into 5 parts. Chapter 1 is an introduction of the essay.
Chapter 2 is a literature review about the “complementary”™ teaching mode for
listening and speakiﬁg, an overview of the development of CALL, two influential
theories, and the features of CALL. In Chapter 3, the necessity of using
“complementary” teaching mode for CET listening and speaking is discussed. Then
Chapter 4 addresses an experimental research on the new approach,
“compiementary” college English teaching assisted by the computer. The last chapter
is a summary of the whole thesis.

1.2 The Definitions of the Terms:

Teaching mode; Teaching mode is a stable pattern formed from four
factors——teachers, students, tcaching content, and teaching media—interaction under
the guide of teaching philosophy, teaching theories, and learning theories. It is a
reflection of the dynamic and synthetical features in the process of the whole
teaching.

Conventional teaching mode: It is a classroom-centered collective teaching
mode. Its feature is that teachers impart the teaching content {o the students through
instruction, presentation on the blackboard, and the textbooks. The teachers dominate

the whole process of teaching. The students receive the knowledge passively. In this



process, teachers are active instructors; students are passive receivers of exterior
stimuli; media becomes a tool that can help teachers to impart the knowledge;
textbooks are the contents to be imparted.

Network teaching mode: It is a network-based teaching mode, in which
classroom teaching is integrated by network teaching. Network teaching provides the
students with virtual class; the teaching of the teachers and the learning of the
students can take place in different places; they can have sufficient teachers-students
or students-students communication and interaction. The design of petwork
courseware has given atiention to both teaching and learning. It not only provides the
students with learmning contents but also provides the teachers with technological
measures of supervising and checking the learning process. Network teaching is open,
interactive, sharable, collaborative, and self-accessible.

“Complementary” teaching mode: It is a mixed tfeaching mode of the
face-to-face cIassmcﬁl-teaching mode and computer-and-network-based teaching
mode. The process of teaching should give priority to classroom teaching,
complemented by network teaching and learning, given priority to textbook,
supplemented by network learning resources, student-centered, and teacher-guided.
Besides, the face-to-face classroom teaching also guides, facilitates and monitors the
computer-and-network-based teaching. Therefore, the two teaching modes

complement each other,



Chapter 2 Literature Review

The development of information technology is changing with each passing day.
Much literature has proved that the Intemet, intranets, campus-network, LAN
{Local-Area Network) have been used in teaching, and have provided the teachers
and students with individualized teaching and leaming environment, and have
bettered the teaching effect (Apple and Mulien, 2000; Wible, Kuo.et al, 2001; X
4, 1998; XUISCFE. FEHEH, 2000, quoted from AR, 2004: 139). Many
scholars and experts have donc many researches and experiments in CALL

(Computer-Assisted Language Learning) . For example, South China University of
Technology did The Study of College English Teaching (CET) Mode with LAN
Environment. Many universities and colleges are having the study of College English
Teaching Mode with LAN Environment for the teaching reform of CET. However,
on the whole, the researches and experiments are still in its prophase.

“Complementary” teaching mode integrates CALL into face-to-face classroom
teaching. In the face-to-face teaching, the teacher guides the students” CALL, and has
student-centered activities, introduces the strategies of learning (Appendix D), and has
many inferactive activities. In the CALL, the students prepare oral presentations for
the face-to-face teaching, and practice their learning strategies learned in the
classroom teaching. In the face-to-face teaching, the teacher gives students the time
to show what they have searched in autonomous learning.

New technology, such as the computer and the Internet, gives us a new trend to



solve the problem of how to change from the traditional teacher-centered instruction
to communicative, student-centered language learning. The Internet and the rise of
computer-mediated communication in particular have reshaped the uses of computers
for language leamning,.

This part includes an overview of development of CALL, ways of using
computers for listening and speaking, and a discussion on its features.

2.1 A Brief Overview of the Development of CALL

Computers have been used for instructional purposes since the 1960°s.
Applications have been implemented on different generations of computers since that
time, With the development of personal computers in the 1980, a plethora of
Computer-Assisted Learning sofiware was produced for stand-alone desktop
computers., Computer-Assisted Language Leaming (CALL) is the application of
CAL (Computer-Assisted Learning) for language learning and teaching.

The field of CALL is inherently multidisciplinary. It applies research from the
fields of second language acquisition, sociology, linguistics, psychology, cognitive
science, cultural studies, and natural language processing to second language
pedagogy, ant it melds these disciplines with technology-related fields such as

computer science, artificial intelligence, and media/communication studies.

2.1.1 The First Three Stages

This 40-year period can be divided into three main stages: behaviorist CALL,
communicative CALL, and integrated CALL (Warschauer ¢t al, 1998:57-71). Each

stage corresponds to a certain level of technology and certain pedagogical theories.
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In the 1960s and 1970s the first form of computer—assis_ted language learning
featured repetitive language drills, the so-called drill-and-practice method. It was
based on the behaviorist-learning mode. The computer was viewed as little more than
a mechanical tutor that never grew tired or judgmental and allowed students to work
at an individual pace. Behaviorist CALL was first designed and implemented in the
era of the mainframe. It was mainly used for extensive drills, explicit grammar
instruction, and transtation tests, (Ahmad et al, 1985: 5).

Communicative CALL emerged in the 1970s and 1980s as a reaction to the
behaviorist approach to language learning. Proponents of communicative CALL
rejected behaviorist approaches at both the theoretical and pedagogical level. They
stressed that CALL should focus more on using forms rather than on the forms
themselves, Grammar should be taught implicitly and students should be encouraged

to generate original utterances instead of manipulating prefabricated forms (Jones



and Fortescue, 1987; Philips, 1987).

This form of ccmputepbased instruction corresponded to cognitive theories,
which recognized that learning was a creative process of discovery, expression, and
development. Through interaction, learners can develop language as an internal
mental system. The mainframe was replaced by personal computers which allowed
greater possibilities for individual work. Popular CALL software in this era included
text reconstruction programs and simulations.

The last stage of computer-assisted language leaming is integrative
CALL. Intcgrative CALL stresses these issues and additionally lets learners of a
language communicate inexpensively with other learners or native speakers. As such,
it combines information processing, communication, use of authentic language, and
learner autonomy, all of which are of major importance in current language learning
theories.

Teachers have moved away from a cognitive view of communicative language
teaching to a socio-cognitive view that emphasizes real language use in a
meaningful, authentic context. The purpose of interaction is to help students learn to
enter new commumities and familiarize themselves with new genres and
discourses. From this point of view, the content of the interaction and the nature of
the community are extremely important. It is not enough to engage in communication
for communication's sake. Integrative CALL seeks both to integrate the various skills
of language learning (listening, speaking, writing, and reading) and to

integrate technology more fully info language teaching (Warschauer et al, 1958).



What we should note is that by dividing so, it does not suggest that these stages
have occurred sequentially, with one following the other, from “bad CALL” to “good
CALL”. At any time, any of these may be combined for different purposes. However,
there has been a general trend or development over the years. With new ideas and
uses of computers being introduced in combination with those previous { Warschauer,
2000).

Many of the changes in CALL paradigms flow from economic and social
changes. The shift to glébal information-based economies has meant a dramatic
increase in the need {o deal with large amounts of information and to communicate
across langouages and cultures. Memorization is less important in this
information-rich time than effective search strategies, and students need the ability to
respond and adapt to changes rather than training in a single way to approach a task.
The teacher has become a facilitator of learning rather than the font of wisdom, and
will find, select, and offer information in a variety of ways based on what their
students must learn in order to meet diverse needs. As facilitators, teachers must in
many ways know more than they would as directive givers of information.

Future developments in networked communication, multimedia, and artificial
intelligence will likely converge, creating z potentially more central role for the
computer as a tool for anthentic language exploration and use in the second language

classroom.
2.1.2 Twe Influential Theories

The computer itself can do no good nor harm. Powerful as it is, the computer is

9



merely a tool. Its effectiveness in CET depends on the way the teachers use it. To
integrate computers successfully into college listening and speaking, new teaching
concepts are also important. Two theories are influential in CALL use in CET. They

are Constructivism and Autonomous Learning.
Constructivism

As a philosophy of learning, constructivism can be fraced at least to the
eighteenth century and the work of the Neapolitan philosopher Giambattista Vico,
who held that humans could only clearly understand what they have themselves
constructed. Many others worked with these ideas, but the first major contemporaries
to develop a clear idea of constructivism as applied to classrooms and childhood
development were Jean Piaget and Yohn Dewey (Powell, 1994).

Constructivism is basically a theory-—based on observation and scientific
study—about how people learn. Tt is based on developmental mental stages of Piaget.
Moreover, Piaget’s constructivism is based on his view of the psychological
development of children. “To understand is to discover, or reconstruct by
rediscovery...” (Piaget, 1973). Understanding is built up gradually through active
involvement, For Dewey, education depended on action. Knowledge and ideas
emerged only from a situation in which learners had to draw them out of experiences
that had meaning and importance to them (Dewey, 1966). The Russian Lev. §
Vygotsky emphasizes on the social context in learning, with a stress on the children
creating their own concepts (Vyvgotsky, 1978). Bruner (1983) focuses on language
learning in young children. A major theme in the theoretical framework of Bruner is

that learning is an active process in which leamers construct new ideas or concepts
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based upon their current/past knowledge. He states a theory of instruction should
address four major aspects: students’ predisposition towards leaming; the ways in
which a body of knowledge can be structured so that it can be most readily grasped
by the learner; the most effective sequences in which to present material; and the
nature and pacing of rewards and punishments (Bruner, 1966). Good methods for
structuring knowledge should result in simplifying, generating new proposition and
increasing the manipulation of information.

Constructivism views that knowledge is not “about” the world, but rather
“constructive” of the world (Sherman, 1995). Knowledge is not a fixed object; an
individual constructs it through his/ her own experience of that object. Constructivist
approach to learning emphasizes authentic, challenging projects that include students,
teachers and experts in the learning community.

The constructivist paradigm has fed us to understand how learning can be
facilitated through certain types of engaging, constructive activities. This mode of
learning emphasizes meaning-making through active participation in socially,
culturally, historically, and politically situated contexts. A crucial element of active
participation is dialogs of shared experiences, through which sifuated collaborative
activities, such as modeling, discourse and decision-making, are necessary to support
the negotiation and creation of meaning and understanding.

In sum, the contemporary constructivist theory of learning belicves that
individuals are active agents, they engage in their knowledge construction by

integrating new mformation into their schema, and by associating and representing it
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into a meaningful way. Constructivists argue that it is impractical for teachers to
make all the current decisions and dump the information to students without
involving students in the decision process and assessing students’ abilities to
construct knowledge. In other words, guided instruction is suggested that it puts
students at the center of learning process, and provides guidance and concrete
teaching whenever necessary. Perkins (1991:9-21) indicates that students may easily
get lost in management without any experience to gnide them through the
information junglel. This student-centered guided learning environment is considered,
however, more appropriate for ill-structured domains or higher-level leamning.

There are four important features of constructivism: individualized teaching and
learning, the spirit of exploration and collaboration, the faculty of creative thinking
and learning in a certain context (Quinlan, 1997: 15-22).

Constructivism represents ons of the big ideas in education. There are significant
differences in basic assumptions about knowledge, studenmts, and learning, Its
implications for how teachers teach and leamn to teach are enormous. If our efforts in
reforming education for all students are to succeed, then we must focus on students.
A focus on student-centered learning may well be the most important contribution of
constractivism.

Constructivism can incorporate a number of teaching practices, such as
collaborative, and inquiry-based learning. The methods of constructivism emphasize
students’ ability to solve real-life practical problems. Students typically work in

cooperative groups rather than individually; they tend to focus on projects that



require solutions to problems rather than on instructional sequences that require
learning of certain content skills. The job of instructional segquences that require
learning of certain content skills, The job of the teacher in constructivist modes is to
arrange for required resources, act as a guide to students while they set their own
goals, and ‘teach themselves®. Evaluation should serve not only as an assessment of
student learning, but also as a way to help students check on their own process
(self-analysis). Constructivism aims to reduce the role of the teacher as an expert.
The rapid development of increasingly powerful computer and communication
systems has great implication for the constructivist approach to education. It offers a
tremendous amount of information, tools for creativity and development, and various
environments and forums for communication. Within a student-centered curriculum
based on student performance or research, new technology tools provide many
opportunities for students and teachers to build knowledge in an authentic sefting.
Though constructive instruction concept focuses on learners, it does not mean
we can neglect the leading role of teachers. Teachers’ role embodies not only the
traditional one of explaining the content, nudging and leading students, but also the
new role of designing a context, facilitating related information, and arranging
collaborative study. Teachers serve in the role of guides, monitors, coaches, tulors
and facilitators. Teachers help students find their own way to solutions by providing
multiple representations or perspectives on the content. Teachers analyze and
comment on students’ strategies and help them perform at a higher level than they

could by themselves, but teachers do not dictate solutions. Teachers also encourage
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students to work together. In this way, students will see alternate views while
constructing their own approaches to solving these problems. The blending of

“teacher-leading” and “student-centered” teaching mode is advisable.
Autonomous Learning

‘Constructivist approaches encourage and promote self-directed learning as a
necessary condition for learner autonomy. The concept of “autonomous learmning™—a
more popular term later is “learner autonomy”-—originated in the 1960°s when there
were debates about the development of lifelong learning skills and independent
thinking.

Holee (1981:3) deﬁnes autonomy as “ the ability to take charge of one’s own
learning”. In David Little’s terms, learner autonomy is essentially a matter of the
learner’s psychological relation to the process and content of learning—a capacity
for detachment, critical reflection, decision-making, and independent action (Little,
1991:4). Littlewood {1996:427-435) believes autonomy focuses on the learner’s
willingness and capacity to control or oversee his own leamning. The autonomous
leamer is self-activated maker of meaning, an active agent in his own learning
process. He is not the one to whom things merely happen; he is the one who, by his
own volition, causes things to happen. Learning is scen as the result of his own
self-initiated interaction with the world. Benson (1997:29) sees autonomy as “a
recognition of the rights of learners within educational systems” and, in the EFL
teaching comntext, as “a recognition of the rights of the ‘non-native speaker’ in
relation to the ‘native speaker’ within the global order of English”.

Dickinson {1993: 330) sees autonomy very much as an attitude to language
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learning. According to him, although autonomy may not necessarily have many
external observable features, autonomous learners are supposed to have the following
characteristics: (1) They are able to identify whaf have been taught, (2) They are able
to formulate their own learning objectives. (3} They can and do select and implement
appfépriate learning strategies, often consciousty, and they can monitor their own use
of learning strategies. {4) They are able to identify strategies that are not working for
them, ihﬁt are not appropriate, and use others. They have a relatively rich repertoire
of strategies and have the confidence to ditch those that are not effective and try
something else. {(5) They can involve themselves in self-assessment, in other words,
monitoring their own learning. An autonomous learner is one who can very skillfully
self-manage or monitor his or her own leaming in a holistic or all-round way.
According to Icy Lee (1998: 282) “learner autonomy involves taking responsibility
for the objectives of learning, self-assessing and tsking an active role in learning”.
She also put forward three factors crucial to the development of learner autonomy:
learner choice, supporting environment and self-assessment. Zhang Yanjun (3 Z 7,
2004: 34-61) also concludes three main elements of autonomy during English
learning: 1) Attitude: Learners are willing to have an active attitude, in another word,
being ;esponsible for their own study and learning actively. 2) Capacity: Without this,
a tearner cannot do it independently. 3) Envitonment: There should be a proper
environment where learners have many opportunities for autonomous learning and
developing his autonomy.

The concept of learner autonomy is closely linked with learners’ actions and
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their perceptions toward learning. On one hand, it relates to learners’ actions, ability
of capacity to take charge of learning individually and cooperatively. On the other
hand, learner autonomy refers to learners’ perceptions, beliefs and attitudes toward
learning. Within such a conception, learning is not simply a matter of rote
memorization; it is a constructive process that involves actively seeking meaning
from (or even imposing meaning on} events (Candy, 1991:271). According to Boud
(quoted in LK, 2004), learner autonomy is a teaching goal, a teaching concept
and a learning approach at the same time.

There are three approaches to gain autonomy: the individual-centered approach,
the group-centered approach and the project-centered approach. However, “the fully
autonomous learner is an ideal, rather than a reality” (Nunan, 1997:193). Most
researchers use the term “self-access™ to refer to the approach that assists learners to
move from teacher dependence to autonomy. Self-access learning includes, but is not
limited to, “learning without a téacher”, which usually happens in uncontrolled
environments, like students’ residences and English corners (Bai Shuqin et al,
2003:52-55).

Related experiments have shown that autonomous learning is an effective
teaching mode, for, autonomous learning caters to the individual needs of learners at
all levels; allowing students more freedom and autonomy will enhance the learner’s
motivation and quality of learning (Dickinson, 1995: 165-174).

The development of learner autonomy does not mean that learners work in

isolation or have complete autonomy in the classroom. On the contrary, as learners in
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China’s context are too passive to conirol everything and they require “varying
degrees of control” (Egbert & Hanson Smith, 1999:392, quoted in Fang Ying, 2002).
Consultation with and feedback from the instructor are necessary. While we strongly
emphasize the importance of learner autonomy, we must not ignere the role of
teachers. We must have a clear idea that no autonomous learning is actually purely or
truly autonomous. When students learn in controlled or semi-controlled
environments like self-access centers and libraries, counseling service may be
provided. In this case, teachers take on new roles of counselors, facilitators, assessors,
and administrators {Bai Shugin ¢t al, 2003). In other words, the teacher still plays an
indispensable role in working towards autonomous learning.

To conclude, autonomous learning should be cultivated and developed among
college English learners in China. As we all know, teacher-centered approaches and
spoon-fed methods have been prevalent for a long time in China’s EFL context.
Many learners have been so accustomed to depending on teachers’ feeding that
without teachers” timely and adequate help, they have felt disoriented, lost
confidence and failed to pinpoint their goals in learning. Moreover, learning is a
lifelong endeavor (Pemberton, 1996). The situation calls for the urgent need of
cultivating learncrs’ initiatives and lcarner sutonomy. While other researches
(Littlewood, 2000: 31-36, Bi2:j%, 2004) proved that there is not much difference
between Chinese learners and western learners with respect to autonomy. Maybe that
suggests autonomous learning is both necessary and feasible.

Learner autonomy is very important to listening and speaking. As we know,
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improving listening and speaking is a time-consuming process. We promote
autonomous learning to stimulate students’ motivation and potential. While doing so,
they may well acquire a life-long learning skill and a habit of independent thinking,
which will benefit them long after leaving university.

Due. to the present situation of CET and college students’ autonomy, many
teachers and researchers (45 0%, 2004: ¥y 2004; 14-21; LiMing, 2001:2-5)
suggest that we develop autonomy through in-class and after-class activities under
the instruction of teachers.

Conditions in Higher Education also have made the instruction of autonomous
learning possible. CALL project or Computer software for language learning is a
case in point. In addition, there are on-line College English System, which was
co-developed by Shanghai Foreign Language Education Press and Shanghai Science
and Technology University.

2.2 The Internet

It is the rise of computer-mediated communication (CMC) and the Internet,
rather than anything else that has reshaped the uses of computers for language
learning at the end of the 20" century. With the advent of the Internet, the
computer—both in society and in the classroom—has been transformed from a tool
for information processing and display to a tool for information processing and
communication.

CMC can be broadly defined as “human communication via computers™(Higgins,

1991). What is significant is that the communication takes place “through a computer
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between human beings, instead of to an already determined computer system”
(Ferrara et al, 1991:31, quoted in Ho, 2003). Teday, the technology for CMC has
advanced to incorporating aural and wvisual input into text. The overall
“empowerment and emancipation effects” (Higgins, 1991) of CMC is widely
acknowledged in the educational context, given its accessibility, economical and
inexpensive use relative to other technologies ( Turoff, 1990, quoted in Ho, 2003).
An important part of teaching is to structure opportunities for communication for the
learner. The learner must be communicating about something real and interesting.
Through CMC, a wide range of communication channels is possible.

Owing to computers, learners of a language can now communicate
inéxpensiveiy and guickly with other learners of speakers of the target language all
over the world. This communication can be either synchronous (real-time
communication} or asynchronous {e-mail}. Synchronous communication refers to
real time communication, interaction with live audiences. Synchronous
communication can be achieved either by specific software programs for local area
networks or via the Internet, using Yahoo Chat room, MSN messenger, for instance.

CALL for listening has been proved to be effective and beneficial. It is time {o
integrate computers into college English learning. In addition, it is feasible too. With
the development of more advanced techniques and better economy situations, the
early barriers such as finance problems, low speed, unexpected broken-down, have

mostly been moved away.
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2.3 The Features of CALL

Computer technology is integrated, interactive, multimedia with the features of
fantastic speed and enormous content. The computer technology combines text,
audio, video, and animated graphics. The computer is very good at storing,
manipulating, and retrieving large amounts of information. It provides easy access to
large quantities of information, such as dictionaries, and encyclopedias. The
computer is interactive. Students can get real communication with English speakers
or other learners conveniently via it. Therefore, CALL teaching has also these
features. It is fast, vivid, interactive and rich. Besides, the teaching contents are easy

to up-date.

2.3.1 Advantages of CALL

Table 2: Comparison of Conventional & Network-Based Language Learning

Conventional Language Learning Network-Based Language Learning

Linear Expression Hypertext, Maltimedia

Lack of Motivation High Motivation

Imparted Leartting Self-Directed Learning Content and Pace

Controlled by the Teachers Controlled by the Students Themselves

One Teacher, Many Students Individualized Leaming + Studenis-lo-
Students Interaction

Limited Resources Unlimited Resources

Classmates’ Interaction Continuously Updated Information, Contact
with Native Speakers and Specialists.

{Translated from #H0RR, 2004: 346-350)

Comparing to traditional English teaching, from table 3 we can see that CALL

has the following beneficial features {Warschauer, 1996: 3-20):

1) CALL offers a better, authentic learning environment.
.2y CALL supports individual learning and stimulates motivation and selfesteem.
3)CALL benefits creative thinking, the spirit of collaboration and learner autonomy.
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4} CALL benefits Computer literacy
3) Teaching with CALL saves time in the long run.

1t is obvious that CALIL saves students a lot of precious time due to its high
density and good effect, and it will save the teachers’ time, too. It can release
teachers from the routine and repetitive teaching tasks, which used to take up
teachers’ most efforts and time. If one considers the time ﬁt takes to compile a
handout (looking for material, typing it, printing it, duplicating it and distribﬁting it),
it would save a lot of time if these handouts could be tumed into their electronic
counterparts. They are easy to update and save work in the end. Besides, teachers can

share their work easily.
2.3.2 Limitations of CALL

Though CALL has many advantages, it is not easy to implement it in a certain
instruction. There are some limitations, for example, the financial and technical
difficulties, and the lack of emotional elements,

Teachers should support students with special help and give more encouragement
to students. Apart from these, teachers may worry that the “computer class” befrays
the ultimate goal! of language learning, namely, communicative competence (Zhang
Ying, 2003}. The cause for concern is that when engaged in a computer-motivated
game or activity, learners are either too absorbed in the tasks to communicate or too
excited to communicate in the target language. Some scholars warn that too much
audio-visual input in CALL courses may result in the decrease in abstract thinking
ability.

CALL has more advantages than disadvantages and has a promising future. We
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educators must keep up with the development of the society and technology, but
before integrating computers into CET, we need to understand fully the problems,
and we should innovate the principles and techniques to facilitate this transition from
conventional teaching methodologies because technology is only as good as the
people using it. As Garrett {quoted in Warschaucer, 1995: 60) pointed out: “the use of
the computer does not constitute a method™. Rather, it is a “medium in which a
variety of methods, approaches, and pedagogical philosophies may be implemented”.
The effectiveness of CALL cannot reside in the medium itself but only in how it is
put to use. The efforts of the government and university authorities are essentials in
popularizing CALL, but ths educators and students will also play a very important
role in it. If people misuse it because they cannot understand its strengths and
weakness, the end will be worse than before any technology was introduced.

The computer does not promote learning on iis own. Despite the various and
powerful functions, the computers’ role in education is that of a medium by nature.
Therefore, the effectiveness of CALL depends greatly on the teachers. Since CALL
works best with the guiding of teachers, it is better for us to carry it out as an
assistant part of the College English course, and not as a stand-alone task for
setf-access ase in order to use this environment to ensure optimum conditions for
college students. It will work well if a “computer + teacher” mode is adopted (&3

R et al, 2003: 2-7).



Chapter 3 Listening and Speaking in College English Teaching

The importance of English instruction is self-evident. Speaking of English
teaching, we can never miss the four skills: listening, speaking, reading, and writing.
The present English language teaching reform emphasizes listening and speaking.

3.1 General Listening and Speaking Competence Requirements for College
Students

As is stated in the new Requirements, our aim is to “... meet the needs of
China’s social development and international exchanges™ (Reguirements: 24}, and to
prepare students for future study and work. It must keep up with the time. As we can
see, China’s Internet users have increased rapidly these years. This fast growth has
not only brought about sweeping changes to many facets of life but has also posed
new challenges to China’s university graduates as job hunters. More and more
enterprises, especially foreign invested ones, require applicants to have both
adequate English proficiency and a new literacy termed “electronic literacy” (Shetzer
et al, 2000). In fact, the information-driven society has higher demand for literacy
because computers have radically changed not only the way we communicate, but
also our perception of literacy. The New London Group has coined a
term-“multiliteracies”which undermines the traditional understanding of the term
“literacy”. It is defined as a diverse range of functional, academic, critical and
electronic skills that determine success in today’s world (Marzano et al, 1988}).

College students are expected to become equally competent in the following four
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areas:

Functional literacy: the ability to speak, understand, read and write English as well
as to use English to articulate and expand their knowledge.

Academic literacy: the ability to read and understand interdisciplinary texts, analyze
and respond to those texts through various modes of written and oral discourse
and expand their knowledge through research.

Critical literacy: the ability to evaluate the validity and réliability of informational
sources so that they may draw conclusions.

Electronic literacy: the ability to select and use electronic tools for communication,
construction, research and autonomous learning (Schetzer, 1998, quoted in
Kasper, 2000).

As it can be easily noticed, traditional college English teaching focuses on the
first aspect of literacy. This basic training is insufficient for the majority of college
students. The urgent need to prepare students for these future challenges has made it
a priority to incorporate technology into university English teaching programs.

1.2 The Conventional College English Teaching
To explore a suitable teaching method for college English teaching in China, it is

necessary to have a deep understanding of the conventional teaching method

prevalent in China. Its characteristics are discussed and its problems and causes are

analyzed in this part.
3.2.1 Characteristics

A nation-wide investigation in the condition of College English Teaching in
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China was conducted by Zheng Shutang (1996). This investigation covered twenty
colleges, universities and some working units that had recruited college students. A
guestionnaire was used as means of coliecting data. According to the investigation,
the CET in China takes on the following characteristics:

The data collected through the survey of Zheng Shutang shows that 87.8% of the
teachers often deal with difficult sentences and new words. Teachers whe often teach
new words and grammar account for 82.3%. There are 83.3% of teachers who often
engage students in doing simulation tests. 67.2% of the teachers often require
students to do translation work. 67.2% of the teachers often check students’ spelling.
In contrast, only 27.6% of the teachers organize group work and 15.7% of the
teachers often involve students in rele-play. Based opn the data collected above, a
con¢lusion can be drawn that CET is language-centered. Teachers are preoccupied
with form of English. They teach English mainly as knowledge instead of as
expression of meaning.

According to the investigation, 45.6% of the teachers admit that 61% to 80% of
the class time is spent on explanation of grammar and new words. 22.5% of teachers
admit that more than 80% of the class time is spent for grammar and new words. In
all, there are 68.1% of the teachers who admit that teacher’s talk occupies most of the
class time.

According to the investigation, 69.5% of the teachers often use textbooks and
reference books. Only 3.1% of the teachers seldom use textbook and reference book.

4% sometimes use textbooks and reference books. As to the teaching equipment,
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- 90.6% of the teachers often use blackboard. 60.4% of the teachers often use recorder.
23.6% of the teachers often use language labs. 5.1% of the teachers often use
projecting apparatus. The data demonstrate that English teaching is mainly text-based.

The teaching equipment in use is chiefly blackboard and recorder.
3.2.2 The Causes of Pedagogical Problem

With the prevalent analytic method, the problem of low effectiveness and
efficiency of CET has aroused concern from the society. After graduation from
college the students are still deficient in understanding and using English to
communicate. Causes of the problem can be analyzed as foiléws:

Firstly, in the case of low efficiency and effectiveness, the head of Higher
Education Bureau of China points out that inefficient development of communicative
competence is partly due to the neglect of the language output. The focus on
presentation and practice of grammatical patterns and vocabulary directly hinders
development of comprehensive ability (52 —%, 2002).

Communicative output refcrs to the “activities in which students use language as
a vehicle of communication and where the students” main purpose is to complete
some kind of communication task” (Hammer J, 1983:37). According to Swain's
(1985) “comprehensible output” hypothesis, opportunities to produce language are
important for acquisition. Firstly, output promotes noticing gaps between what a
learner wants to say and what he can say. Secondly, output is one way of testing a
hypothesis about comprehensibility and linguistic well-formedness. Thirdly, output

serves a metalinguistic function, enabling the learner to control and intemalize
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linguistic knowledge. Output helps students to convert the input into intake. Without
the stage of communicative output, students may end up with the mastery of the
declarative knowiedge, However, declarative knowledge does not automatically lead
to procedural knowledge. The teachers need to provide students with opportunities to
activate knowledge through communicative activities.

Secondly, college English Teaching is teacher-centered. Teacher takes up most of
the class time to impart knowledge to students and students seldom have chances to
use English for the purpose of communication at class. With EFL situation in China
English learning occurs mainly in class with the instruction of teacher. After class
students seldom communicate in English owing tfo the EFL environment. Thus, the
chances for communicative output of English either at class or out of class are far
from being adequate for students to develop commumicative ability. As a
consequence, after so many years of learning, what the college students master is
“dumb English™ and “deaf English”.

In college English classroom the teacher is the center of the class. The teacher is
the authority that imparts knowledge and initiate practice activities. Students on the
other hand are just the ignorant audience who are trying their best to absorb what the
teacher imparts and do exercises according 1o teacher’s instruction. The teacher’s
domination over the class ahd students” passive reception frustrates students’
creativity and novelty. The teacher needs to learn to withdraw from the central
position and provide more opportunities for students to engage in the use of the

language.
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Thirdly, in college English teaching, reading skill is the main concern of teachers
and students. The effectiveness of solely developing the reading skill is called into
question and linguistics and scholars begin to see the need for the development of the
four skills integratedly (= —%, 2002). At Zhejiang University, an integrative
approach is being developed and tried. In its report, the experimental classes do
better than others in listening comprehension, reading comprehension, composition
writing and cloze tests (TS558, 1999).

Brown (1994:219) lists several reasons for the integration of the four skills
within a communicative, irderactive framework:

9 Production and reception are quite simply two sides of the same coin and
cannot split the coin into two.

2) Interaction means sending and receiving messages.

3 Written and spoken language often bear a relationship to each other, to ignore
that relationship is to ignore the richness of language.

4) For literate learners, the interrelationship of written and spoken language is
an intrinsically motivating reflection of language and culture and society.

5> Often one skill will reinforce another; we learn to speak, for example, in part
by modeling what we hear, and we learn to write by examining what we can
read.

Stern (1983: 399) argued that as language acquisition is in fact a process in
which input and output affect each other, different language skills are best assumed

to develop simultancously and to complement each other through the process. In
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other words, since the four language skills are interrelated, the teacher should help

students develop the overall ability of using English for communicative purpose.
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Chapter 4 Experimental Research

The reform of College English is a revolution of the mode of cultivating
qualified personnel, and a revolution of the mode of the education, and will have a
significant effect on the future development of our country. In order to probe into the
problem existing in English teaching, and to find out the percentage of the support of
the reform of English teaching among the students in the school, Foreign Language
College sent out and recalled 1800 copies of Investigation Questionnaires of College
English Teaching Reform in Tianjin Medical University, in January, 2003. It was
found that most students thought that the process of teaching attached oo much
importance to the knowledge of langnage, and neglected the practical skills of the
language, and stressed the teacher-centered mode, and neglected the principal part of
students’ learning; the teaching mode was unitary, still following the conventional-
“book+blackboard +chalk”-teaching mode; the content of teaching was focused on
fostering the reading skill, which was not appropriate for the training of listening and
speaking skills. Almost 100% of the students supported the reform of English
teaching.

With the fast devclopment of computer and web technology, the Internet,
intranet-or-campus-network applied in teaching has had a great impact on
conventional teaching mode. Conventional teaching mode cannot acclimatize itself

to the requirements of training new gqualified personnel and of optimizing the
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teaching quality, and it lags behind the development of the age. Without doubt, to
introduce the modern information technology in college English teaching doesn’t
mean to completely negate conventional classroom teaching, which has features and
advantages that can’t be replaced by the compuier. Therefore, in the new
circumstances, it is necessary to reform the conventional teaching methods, teaching
content, to improve the teaching effect, to make the modern web-based teaching and
conventional classroom teaching complement each bther, and to find a
“complementary” teaching mode that was suitable to our modem English teaching.
In this way, we might break through the restraint of conventional classroom teaching,
and make English teaching and learning extend infinitely in time and space, so that it
is possible to achieve the goal of optimizing and improving the effect and quality of
teaching and learning.
4.1 The Background of the Research

In December 2003, State Education Ministry formally started the project of
“College English Teaching Reform”. A Multi-media English Teaching mode is
raised in College English Curriculum Requirements. This Mode has improved the
traditional teacher-centered mode, placing a premium in individualized feaching and
independent learning. The project included the contents of three aspects:

1) To reform the Outline of College English Teaching of 1999, to establish a
new College English Curriculum Requirements (For Trial Implementation), and to
orientate the objective of College English Teaching as “...to develop students” ability

to use English in an all-round way, especially in listening and speaking, so that in
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their future work and social interactions they will be able to exchange information
effectively through both spoken and written channels, and at the same time they will
be able to enhance their ability to study independently and improve their cultural
quality so as to meet the needs of China’s social deveiopment and international
exchanges (Requirements, 2004: 22).;

2) To reform the conventional teaching mode, and to change the teaching mode
of teacher’s instruction and students passive listening to a new teaching mode, which
is computer-multimedia-based or web-based and dimensional, individualized,
self-directed;

3} To reform the CET evaluation system, i.c. to change from the unitary
summative assessment to the integration of formative and summative assessment.
State Education Ministry formally approved 180 universities of implementing the
reform experiments for a period of one year, and Tianjin Medical University became
one of the universities.

The College English Curriculum Reguirements (For Trial Implementation)
(2004, 34) pointed out that College and universities should each design a PC-based
or intranet-or campus-network-based multimedia listening and speaking teaching
mode that suits their own needs in line with their own conditions and student
situation, and that those in more favorable situations may deliver listening and
speaking course via the Internet. It also pointed out that changes in the teaching
mode by no means call for changes in teaching practices or approaches only, but,

more important, consist in changes in teaching philosophy, and in a shift from the
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teacher-centered pattern, in which knowledge of the language and skills are imparted
by the teacher in class only, to the student-centered pattern, in which the ability to
use the language and the ability to learn independently are cultivated in addition to
language knowledge and skills. From the above, we can see that the establishment of
computer-based multimedia listening and speaking teaching mode and the cultivation
of self-learning ability become the core of this college English teaching reform.

The teachers should not only teach the students “what to learn”, but also “how
to learn”. Teachers should not play the role of providers of knowledge and answers,
but should play the role of facilitators, guides, and tutors. Teachers should not only
train the students’ lower order thinking skills, but also their higher order thinking
skills.

The skills to memorize and recall facts or information are called the lower-order
thinking skills, as they do not require wide and deep thinking. Thinking skills such as
clarifying, making analysis, generating ideas, making decisions, problem solving and
planning all involve wider and deeper thinking, so they are called higher-order
thinking skills. Teachers should train the students to practise their higher order
thinking skills, so that the students could think critically and creatively.

Critical thinking is a skill required to make a skillful assessment of data and
information. This involves breaking the data and information into parts and studying
each in more detail. It makes use of the skills: comparing and contrasting, classifying,
arranging and sequencing, identifying facts and opinions, identifying bias statements,

predicting, making inferences, generalization, interpreting and summarizing.
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Creative thinking means generating new ideas—thinking “outside the box”. Critical
and creative thinking skills are very important in this information-rich age. They can
help students evaluate and analyze the information. They can guide them through
information jungle. They can help them generate new ideas of their own on the basis
of the information they assess.

The development of computer network technology changes with each passing
day. Using Local Area Network (LAN), Campus Web, or the Internet for teaching,
providing individualized teaching context, and bettering the teaching effect were
proved by a lot of literature  (Apple and Mullen, 2000; Wible, Kuo. et al, 2001; X
SCEE, FPER4E, 2000). Many scholars and experts have had large quantity of research
and experiments. For Example, the South China University of Technology had
discussed about the “The Study of College English Teaching mode with LAN
Environment” (52 E#:, 2004). In 2004, many universities are having the research
and experiment of “College English Teaching mode based on Network (especially
L.AN)”. For instance, Fudan University is having a tentative study of “A new College
English Teaching mode”. However, LAN-based multimedia College English
Teaching is not widely used in colleges and universities in China. The research and
experiments are still in the early stage of the experiment, and the research of
web-based “complimentary” listening and speaking teaching mode is still rare.

About self-access, different scholars have different understandings. The concept
of “autonomous learning” stemmed from the debates about the development of

life-long learning skills and the development of independent thinkers both of which
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originated in the 1960s. By 1981 Holec (1981:3) had defined autonomy as “the
ability to take charge of one’s own learning”. He developed this definition further in
1985 by talking about autonomy as a conceptual tool. Holec has been a major
influence in the debate about autonomy in language learning and his initial definition
has been taken as a starting point in much subsequent work in the area. Dickinson
(1987: 11), for example, accepts the definition of autonomy as a “situation in which
the learner is totally responsible for all of the decisions concerned with his/her
learning and the implementation of those decisions”.

Now we should try to develop and cultivate the autonomous learning ability of
the students. Lack of ability of autonomous learning has become an important
obstacle for the students in new learning mode. CET needs to pay special concern
about the development and cultivation of autonomous learning ability. A recent
research (FR{E AL 73848, 2002 about students under network environment showed
that students had great dependence on the teachers and conventional face-to-face
teaching mode.

We hope that through the teaching experiment, we want to research about
cultivation of listening and speaking ability in “complementary teaching™ mode.

4.2 Research Objective

According to the College English Curriculum Requirements (For Trial
Implementation), the objective of this research was to reform the conventional
teaching mode and to achieve a “complementary™ teaching mode that integrated the

modern information technology of multimedia and web into the conventional
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teaching mode. It is possible to explore the “complementary” teaching mode that
could positively affect the all-round skills of the students, especially the listening and
speaking skills, so that teachers could achieve the best teaching effect, form a
teaching and learning mode under modern information technology environment, and
accumulate the experience for the reform of the English teaching in the whole
school.
4.3 Using Computer- and Classroom-Based Multimedia College English
Teaching mode

The new College English teaching mode based on the computer and the
classroom is designed to help Chinese students achieve the objective set by the
requirements. The mode places a premium on individualized teaching and
independent learning and makes full use of the special function of the computers in
assisting learners with individualized and repeated language practice, especially with
the training of listening and speaking abilities. While taking advantage of the
teachers’ lectures and coaching, students can be assisted by computers in choosing
the appropriate content of learning according to their specific needs, proficiency and
schedule under the guidance of teachers, so that their all-round ability to use Eﬁg}ish

can be improved and the best effects of learning achieved.{ Requirements:38)

4.3.1 Structure of the Mode for Listening and Speaking
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Figure 1: Structure of the Mode for Listening and Speaking

Subjects of teaching Students

Contents of teaching: Listening Speaking

Environment of teaching: Computer-based Classroom-based
{PC or Web)

Modes of teaching:  Self-learning + Tutoring Regular Teaching

Organizers of teaching Teachers

Computer-and Classroom-based Multimedia College English Teaching mode
{Based on the mode in the Requirements: 39)

With this computer-and classroom-based multimedia college English teaching
mode, students could not only have face-to-face communication with their
classrnates and teachers, but also got access to Web, and study with web coursewares
and also got access to the Internet to search information, gather information, evaluate
information, so that they could get the electronic literacy when they explored
different web sites. They could also collaborate with ecach other when they searched
for information with different searching engines. The teacher guided their
exploration when tutoring and encouraged their collaboration. Therefore, the

web-based learning and face-to-face learning complemented each other.

The author tried to:
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i.

it

iii.

iv.

vi.

Teach the students with CDD-ROMs, and CNN, VOA, BBC broadcasts or
newspapers and magazines, which are downloaded from the Internet. She
encouraged the students to express their ideas, thoughts, feelings, and emotions
in English, and let them try to think in English. She thought real learning
environment was very important.

Design a creative leamning environment that promoted active leaming. In
this way, students could acquire knowledge, which was directly experienced,
constructed, and acted upon, tested, or revised. She tried her best to teach in
encouraging environment,

Try to link constructivism, technology, and learning as we can see in
computer-based learning environment. Let the students experience and explore
an authentic virtual world.

Use the Internet to enhance the learning environment. Let the students use
the World Wide Web to research information needed to solve problems, identify
pictures, graphics, video clips, because hypermedia provides a number of
advantages for language learning. First of all, a more authentic learning
environment was created, since listening was combined with seeing. Secondly,
skills were easily integrated, since the variety of media made it natural to
combine reading, writing, gpeaking and listening in a single activity. Third,
students had great control over their learning, since they could not only go at
their own pace, going forward and backwards to different parts of the program,
honing in on particular aspects and skipping other aspects altogether.

Teach English not only as a language course but also a capacity
enhancement that helped students to broaden their horizon and learn about
different cultures in the world.

Enable studenis to have a solid foundation in the English language while
developing their ability to use English; develop the individualized study
methods and autonomous learning ability on the part of students; enable
students to select materials suited to their individual need, make up for the
limitation of the conventional classroom teaching, and track down, record and
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check the progress of learning as well as teaching and coaching, so that
students would be supervised to learn on their own initiative, and their
language abilities would be improved at a faster pace.

vii. Shift from the teacher-centered pattern, in which knowledge of the
language and skills were imparted by the teacher in class only, o the
student-centered patiern, in which the ability to use the language and the ability
to learn independently were cultivated in addition to ianguage knowledge and

skills.

4.3.2 Process of Computer-Based English Learning

In the process of computer-based English learning (Requirements, 2004: 40),
students of the experimental class had the autonomous learning with web-based
environment. After they completed the course of each unit they took a test. When
they passed the test, they entered the next course. They were ready for tutoring, so
the teachers gave them tips, assignments, and strategies to go on learning in the new
course.

The writer of this paper mainly used the CDD-ROMs, which were published by
the University of Science and Technology of China cooperating with Shanghai
Foreign Education Press. This set of listening CD-ROMs was used in face-to-face
classroom teaching and also for self-study after class. There are altogether eight
CD-ROMs, with two for each semester. The advantages of using‘CD-ROMs not only
cut down the cost of the Internet connection on the student pari, but ensured the
stcady and better sound and movie quality. Furthermore, the CD-ROMs also
provided some new listening materials and movie clips for students.

Besides 3-hour face-to-face teaching, the students in the experimental class had
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access to web-based learning for 2 hours each week for autonomous learning. They
could go to the electronic libfary to study the web course by themselves (Appendix
C).

The author introduced the language learning strategies to guide their
autonomous learning via the Internet, and also introduced some good websites for
them to search, such as http:/www.listeningexpress.net, http://www.esl-lab.com/, and
http://www.englishlearner.com/tests/test.html, etc.

During the break, the author also played some interesting movie clips, such as
Friends, Sound of Music, Nemo, Legally Blonde, Roman Holiday, King Lion, and
course wares, like Family Album and CNN programs. The students displayed great
interest in this type of . The author also suggested they watch DVDs in English and
listen to English songs on their own.

All those DVDs and CD-Roms provide the students a lot of images. Learning
theorists have long held that images enhance comprehension, storage, and recall of
information (Pavio, 1965: 1-12). In the language classroom, use of visual material
of all kinds has been a predominant tool for instruction for quite some time.
Pictures, slides, drawings, and the like serve many roles in language learning
activities. In listening skills development, activities that focus learner attention
simultaneously on visuals and accompanying aural input are common. Visuals
support comprehension, which contribute to higher levels of learner motivation,
While combining input modalities in the classroom is based largely on intuition, a

handful of empirical investigations on the effects of combhining perceptual
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modalities support the use of text and visuals as aids to aural skills development.
Support for this sort of multi modal processing is comprised of evidence pertaining
to the positive effects of visual accompaniments to the listening process. Evidence
suggests that processing aural texts in the target language be facilitated by
co-occurring still pictures (Mueller, 1980: 335-340), video (Snyder & Colon, 1980:
343-348) as well as combinations of visual, aural, and textual forms of input
(Brownfield, 1990).

The ways mentioned above assisted the students to gain sufficient listening input,
which caused more and more speaking output. After watching some movie clips,
they attempted to tell what they saw just now, and predicted what might happen later.
According to the pictures, listening, and language focus, they could try to express
their own understanding, feeling, emotion, thoughts, and experiences in English,

‘The part C & D are assigned as homework that they could study for themselves
with CD-Roms or Networked environment. During the tutoring time or in class, we
dealt with some of the problems they had in their autonomous learning with
networked environment.

In this way, they had more speaking practice in the classroom teaching, and the
teacher mainly attempted to be a good organizer and facilitator. They did have a lot
of interaction with the teacher and their classmates in English,

4.4 Hypotheses of the Research
Research Direction: Adopting “Complementary” teaching mode and reforming

the teaching methods have some relevance to the students’ all-round ability,
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especially listening and speaking skills,

Problem: Can “Complementary” teaching mode, the new English teaching
mode really overcome some malpractice of conventional teaching, and improve the
listening and speaking skills of the students?

Hypotheses: When we cultivate the listening and speaking skills in
“complementary” teaching mode, the listening and speaking skills will improve more
efficiently than those in conventional teaching mode, and all-round ability is in direct
proportion to the listening and speaking ability in “complementary” teaching mode.
4.5 Theoretical Basis

Constructivism is important in cognitive learning theory. It provides us with a
different learning theory compared with conventional objectivism. Constructive
learning theory considers that knowledge is not only acquired through the instruction
of the teachers, but acquired through meaning construction with the assistance of
other people (including teachers and learning partners), making use of necessary
learning resources; context, interaction, collaboration, and meaning construction is
the four basic e¢lements of learning environment. Constructivists advocate
teacher-guided and learner-centered learning. Students are the principal part of
cognition, and active part of meaning construction. (Piaget, 1973)

The teaching mode under constructive learning theory is student-centered. In the
whole process of teaching, the teacher is an organizer and supervisor, making use of
the context, collaboration, and interaction, and tries to develop the students’ initiative,

enthusiasm, and creativity, and tries to effectively achieve the goal of meaning
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construction of the knowledge. Constructivism stresses important roles of the
creative context, collaborative learning, and stresses using all kinds of information
resources.

Therefore, constructivist theory profoundly and completely explains the
teaching mode under the modern information technology in College English
Curriculum Requirements (For Trial Implementation}, and laid solid theoretical basis
for the implementation of quality education.

4.6 Research Procedure

The experimental class applies the “complementary™ teaching mode; the
control class applies the conventional teaching mode.

The experimental class adopted “3+1+1” teaching mode, that was, 3-hour
classroom activities per week (including speaking, listening, reading, writing, and
translating}, 1-hour autonomous learning and 1-hour tutoring with network-based
environment; the control class adopted “4+1” teaching mode, 4-hour class activities
per week (including speaking, listening, reading, writing, and translating), and 1-hour
tutoring in the teachers’ office. They should reach the objective of “Basic
Requirements” in Coflege English Curriculum Reguirements (For Trial
Implementation} in July 2006.

In the process of cultivating the listening and speaking abilities, the author gave
the subjects the pretest, and posttest, endeavoring to determine if the listening and
speaking skills of the students in “complementary” teaching mode are higher than

those in conventional teaching mode or not.
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Experimental

_Table 3: Table of Conventional and “Complementary” Teaching Mode:

Classroom-Based

Tutoring

“3 + 1+1” Teaching mode
; Multimedia-Based
Autonomous

Learning

Requirements

3 x 18=54
hours / semester

1x18=18
hours / semesier

Place

Place

I x18=18
hours / semester

Piace

Multi-media

classroom

Electronic Library

Eiectronic Library

College English
{New Edition)
Lisiening &

Speaking:
1.5 hours
Integrated Course: 5

1.5 hours

“4+1” Teaching mode

Classroom-Based

Tutoring

4 x 18=72
hours/semester

1 %18=18
hours/semester

Place

PFlace

Multi-media classroom

Teachefs’ Office
( try 10 solve the problems
together when the students

have problems )

Coilege English
{New Edition) |

Listening &
Speaking:

2 hours

Integrated Course;

In the process of cultivating the students’ all-round skills of English, the author

gave the subjects pretest, and posttest of reading, writing and translating abilities,

once again to determine if the listening and speaking skills of the students in the

“complementary” teaching mode were in direct proportion to the all-round skills.
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Figure 2: The Figure of Procedure of the Experiment

Pretest: ( independent variable )

Control Class, N=30 People

Experimental Class, N=30 People

ll ]

“Complementary” Teaching mode

Conventional Teaching mode

{ independent variable )

(independent variable )

Posttest: ( dependent variable )

4.6.1 Description of the Research Design

The experimental class and the control class were studied under different
teaching modes. They had a pretest, and a posttest. The author analyzed the data with
SPSS10.0, and compared the listening and speaking skills of the two classes of

students.

4.6.2 Description of the Subjects

The author selected two classes of 2004 majoring in Clinic, in Tianjin Medical

University. There were 30 students in each class. The experimental research and the
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following questionnaires were done in the first school year.
The Subjects: In view of objectivity and scientific rigor, we gave our attention

to moderator invariables: sex, major, teaching hours, etc.

Tuble 4. Description of the Subjects

Male/Female Requirements

Experimental
Class ini ;20 Basic Requirements

Conirol Class Clinic ; Basic Requirements |

The students of Grade 2004 were chosen as the subjects because:

(1) According to the new College English Cwrriculum Reguirements (For Trial
Implementation), which wag published in 2004, it was required that the students
should develop their ability to use English in an all-round way, especially in
listening and speaking, and at the same time they will be able to enhance their
ability to study independently with computer-and-network based multimedia
environment.

(2) They had been studying English for at least six years, and they had already
formed strategies {though of which they may not be aware of) of their own on
how to learn English.

The modem information technology develops verv quickly. The college
students need some abilities of autonomous learning with computer-and-network
based multimedia environment, because they should learn much more cfficiently in

colleges than in middle schools.
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4.6.3 The Description of Research Implementation

In the process of experiment, we had two kinds of experimental tools: pretest,
and posttest papers and questionnaires.
{1) Pretest, and Posttest

In the pretest examination paper, we used the listening part of College English
Achievement Test for College English (New Edition) Band 2 provided by Shanghai
Foreign Language Education Press as the pretest. It is a little difficult for the
freshmen. For the spoken test, we used “Time to Talk” in Part C of the CD of
College English Listening and Speaking Book ! (New Edition).

The pretest was administered to all 60 students in the research. Before receiving
the test, students received no explanation of the purpose, but were told that their
overall English level was being assessed.

After a year’s cultivation program, all 60 students took part in the posttest,
which still contained two tests, one aimed at checking the students’ overall abilities
in listening, grammar, reading and writing, The teachers adopted the listening part of
College English Achievement Test for College English (New Edition) Band 3
provided by Shanghai Foreign Language Education Press as the posttest. The items
and the points in it were similar to that of the pretest. The time and the score for the
test were the same as those of the pretest. For the posttest of spoken English, we used
“Time to Talk™ in Part C of the CD of College English Listening and Speaking Book

3 (New Edition) {(Appendix B).
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(2) Questionnaires

Before the experiment, we sent out questionnaires to the 2002 and 2003
students to determine the percentage of students’ support for English-teaching reform
and we found that most of the students supported the reform of English teaching.

During the experiment, the author sent out other guestiomnaires to the
Experimental Class; Learning Strategy Questionnaire, Learning Styles Questionnaire,
and Self-Assessment/Peer Assessment Form of Students’ English Competence (Basic
Requirements).

4.6.4 Summary of Statistics and Analysis

We collected all the data of the students of experimental and control classes.

The SPSS (Statistical Packages for the Social Sciences) Version 10.0 for
Windows was used to analyze the data.

4.7 Data analysis

Under the guidelines of College English Curriculum (for Trial Implementation),
the results of the initial teaching practice indicated that the effect of listening and
speaking abilities of the experimental class were higher than those of the control
class, especially in the posttest, though we shortened the hours of face-to-face

classroom teaching.
4.7.1 Data Analysis of Pretest & Posttest of Listening and Speaking

The author wanted to find out whether the students were at the same level at the
beginning of the semester in Sep., 2004. The students took the pretest and posttest,

and the resulis of the statistic analyses of the listening and speaking scores are as
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_Table 5: The Score of the Pretest )

Experimental Class 11.8667 267476
J Listening
Control Class 11.4667 2.99117

Experimental Class

Speaking

Control Class

P=0.92% P=0.520

By comparing the difference of scores in the pretest between the experimental
class and the control class, the author determined to find out whether their listening
ability was at the same level. The result is shown in table 6: the mean score of the
experimental class is 11.8667, and SD is 2.67470; the mean score of the control class
is 11.4667, and SD is 2.99117 and p=0.520. The result of the pretest of listening
demonstrated that there was no significant difference between the two classes.

The other test was the pretest of spoken English. We applied the CET Spoken
English Test System to give relatively objective scores to the examinees. Firstly, the
examiners watched the VCD of CET Spoken English Test, studied about the criteria
of scoring of the CET Spoken English Test (Appendix B).

The spoken test was about 15 minutes for each group with three examinees. The
total score of the oral test was 15, according to the standard of scoring of CET
Spoken English Test {Appendix B). Three examiners gave the spoken test to three
examinees. In the first part, one of the examiners asked each examinee a question. In
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the second part, each student described a picture. The third part, three examinees had
a group discussion about the topic for about 5 minutes.

In the CET Spoken English Test, the examinees participated in spoken
communication of different topics, and the examiners scored their performances.

As shown in table 5, the results of the spoken test showed that there was no
significant difference between the two classes in listening and spoken English. From
the pretest, we could see the two classes were at the same level before the culiivation
program, and the experiment could be considered vali.d at the beginning.

Table 6 showed the degree of the progress of the two classes after a vear’s
experiment. There was significant difference between the two classes. The result of
the posttest indicated that Complementary Teaching mode could improve the
learner’s integrated performance. The data in table 6 demonstrated that the students
of the experimental class had imaproved their abilities; the new teaching methods

were efficient in improving the students’ integrative abilities in English.

Experimental Class 12.7333
: Listening
J Control Class 10.3333

Experimental Class 12.2667

] Speaking

Control Class 10.2667

P=0.000<0.01  P=0.001<0.01

The other test in posttest was spoken test, and all the 60 students took part in the
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spoken test. The items and the points of the items in the paper were similar to that of
the spoken test in the pretest,

Besides, the related p value of listening & speaking score with reading, writing,
and translation score, had no significant relationship in the pretest; while after the
experiment in the “complementary” teaching mode, the related p value showed
significant difference (p<0.01). It showed that the improvement in listening and
speaking could bring along the improvement of the all-round ability.

The results demonstrated that there was a significant difference between the
experimental class and the control class in their integrated abilities. The finding lent
support for the positive effect of the application of “complementary” teaching mode
to students.

The analysis of experimental data indicated that there was significant difference
between the experimental class and control class after the experiment. The optimized
“complementary” teaching mode can mobilize the inherent potential of the students,
inspired the students to be interested in English study, and enhanced the autonomous
learning ability. Compared with the conventional teaching mode, it has significant

teaching effect, especially in listening and speaking.
4,7.2 Questionnaires

(1) Questionnaires:
The author analyzed the Questionnairel (Appendix D), and determined that
different students had different learning styles. And in the Questionnaire 1, there

were suggestions for different styles of learners
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(http://phys.udalias.edu/C3P/s_pak/ha/HASRC/H006.PDF).

With this questionnaire the students knew about their own style, and they tried
to follow the suggestions, which fit them most. In this way they could learn how to
have individualized learning in autonomous leaming, especially with network
environment.

The author also presented the learning strategy questionnaire (Appendix E) to
the students of the experimental class, so that they could be familiar with these
learning strategies and help them in their autonomous learning, The author strove to
empower the students to establish learning goals for themselves, to monitor or assess
their own learning goals and behavior. The author also gave some instruction on
learning strategies as to arouse the students’ interest in learning by frequent approval,
encouragement to students’ performance.

These questionnaires were quite helpful on guiding the students’ autonomous

learning with network environment.
(2) Self-Assessment/Peer Assessment Form of Students’ English Competence

Self-assessment of the individuals can increase awareness of individual progress,
not only in terms of language, but also in terms of communicative objects, so that
skill can be seen as a gradual, rather than all-or-nothing process. Self-assessment
encouraged students to think about how they went about learning and helped to
promote their autonomous learning abilities. Traditional testing followed a typical
objective format, and the criteria measured in these countless objective tests were
confined to knowledge and skills. Usually students and teachers at all levels had

come to focus merely on the test scores rather than on testing as a learning tool.
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Gardener pointed out (1993) “a better approach to assessment is to allow students to
explain the material in their own ways using the different intelligence.” So some
changes in ways of assessing our students would not only help to improve our
teaching, but also to prepare them well for the future, in which what one can research
by themselves is more important than what one knows. Therefore, the author used
the self-assessment table in the Regquirements (2004: 38) to let the students assess
their own competence in listening and speaking (Appendix E).

Like it is pointed out in Requirements:

Evaluation consists of formative assessment and summative assessment.

Formative assessment includes students’ self-assessment, peer assessment,
and assessment conducted by teachers and school administrators. By keeping a
record of students’ in and outside of classroom activities and online self-learning
data, keeping files on students’ study results, conducting interviews and holding
meetings, students’ learning process is under observation, evaluation and
supervision, thus contributing to the enhancement of their learning efficiency.
Formative assessment is particularly important in computer-based teaching
which is characterized by students’ independent learning,

{Requirements, 2004: 34)

Self-Assessment/Peer Assessment Form of Students’ English Competence (Basic

Requirements):

Please make assessments on your English competence in the Self-Assessment
column; write “Y” if you can do it, and “YY” -if you can do it effortlessly. Please ask
your classmates to make assessments on your English competence in the Peer
Assessment column in the same way. Please mark the English skills that vou
consider important but haven’t mastered yet in the Objectives column; write “O” for

“objective” and “P” for “priority”.
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Listening

® L1: Can understand lessons given in English. Can join in discussions and speak
in class according 1o requirements.

® 12: Can understand the main points of audio-visual materials, for example,
dialogues, short passages or reports, related to what is taught in class and
delivered at slow speed (about 130 words per minute}.

® [3: Can understand English broadcasts, for example, news reports, science
reports and stories about history, delivered at slow speed.

® [4: Can understand directions to places, instructions to do things, and manuals.
Can understand numbers (both cardinal and ordinal) and time expressions.

® L5: Can understand the topic of the discussion, and grasp the main idea and
major points.

® 16: Can use basic listening skills.

Speaking

® S1: Can answer questions in class, use familiar simple expressions and sentences
to exchange opinions with classmates, and give short prepared speeches on
familiar topics.

@ §2: Can introduce himself, classmates and friends, and respond to other people’s
introductions.

@ S3: Can give directions, do shopping, leave messages and make requests in

stmple English.
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® S4: Can use English numbers to report time, inquire about prices and give
telephone numbers and e-mail addresses.

® S5: Can hold simple conversations with native English-speakers on everyday
topics.

® S6: Have mastered basic conversational strategies, for example, initiating
maintaining and closing a conversation, and asking people to repeat what they
have said.

L.1: From table 7, the author found that in the listening part the L1 was the easiest
for the students. They could all understand lessons given in English, and they could
join in discussions and speak in English according to requirements. The author
believed that this was the basic and most important for the students. Therefore, the
author spoke English for almost 100% in class, and also required that they speak
English in all activities in the class. In this way, the author trained the students to
think directly in English, not in Chinese, so the students greeted her in English even
when they met on campus. It became a kind of habitual way of thinking in English.
The author suggested to the students that they should practise thinking in English
whenever or wherever they could. It was really quite helpful for them in their quest
to understand English very quickiyiané easily when they were listening. It was also
beneficial for them to speak in English, without translating their ideas from Chinese
into English in their mind before they spoke. In this way, they could speak more
fluently.

From the. comparison between self-assessment and peer-assessment, we could see
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that they were quite modest. The peer-assessment for Y'Y, which meant that they

could do effortlessly, is higher than self-assessment in most items.

Table 7: A Brief Table of Self-Assessment Form of Students’ English Competence
(Form I: Basic Requirements)

Percentages
Self-Assessment Peer Assessment Objectives

Listening YY Y e YY Y o P 0

L1. 46.7% 533% 0% 56.7% | 40.0% @ 3.3%

L2. |67% 76.7% | 167% | 16.7% | 76.7% | 67% | 10% | 6.7%

L3 3.3% 508% 146.7% | 0% 733% 1267% 116.7% | 67%

L4, 20.8% 76.7% | 3.3% 30% 0% 0%

L5. 20.0% 733% | 6.7% 36.7% | 60% 33% 6.7%

L6.  ]6.7% 76.7% | 16.7% [30% | 66.7% |3.3% 3.3% 133%
Speaking | YY Y P T YY Y P p 18]

S1. 23.3% 733% 1 3.3% 43.3% | 56.7%

$2. 26.7% 70% 3.3% 40% 60% 3.3%

S3. 33.3% 56.7% | 10.0% ]40% 38.7% | 33% 3.3% 3.3%

54. 43.3% 56.7% 43.3% | 56.7%

85, 6.7% 60% 333% | 10% 66.7% | 233% [33%

86. 33% 90% 6.7% 20% 76.7% {3.3% 3.3% 3.3%

L2: According to self-assessment, 83.3% of the students could understand the

main points of audio-visual materials, for example, dialogues, short passages or

reports, related to what was taught in class and delivered at slow speed (about 130

words per minute). And according to peer assessment, 93.3% students could do that.

1.3: According to the self-assessment, 50% of the students could understand

English broadcasts, for example, news reports, science teports and stories about
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history, delivered at slow speed. 73.3% students could do that. This was the most
difficult part in listening. In peer assessment, they thought no one could do it
effortlessly. However, in self-assessment part only one student thought that she could
do it easily.

L4: 96.7% (100%) of the students could use English numbers to report time,
inquire about prices, give telephone numbers, and e-mail addresses.

S5: The author found that S5 was the most difficult part in speaking. It showed
that students rarely had this kind of opportunities to communicate with
native-speakers. And to chat with native speakers online would help them in some
way.

From the table of assessment form, the students knew more explicitly about
their own English competence of listening and speaking, so that they could have their
own objectives and priorities in their individualized autonomous learning. And the
teacher also knew about the students, so that she knew how to guide and facilitate the
students’ study. With the same objectives and priorities, the students could cooperate
better. And the author can give individualized QMding to the individual students,

4.8 The Results of Research

With the independent T-test, we found rthat in the pretest, the listening and
speaking level of the students in two classes were similar, and that in posttest there
was significant difference (P<0.01). (Table 6)

With the independent T-test, we found that in the pretest the students’ overall

abilities were almost at the same level, but in posttest there was significant difference
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(P<0.01). (Table 5)

Under different teaching modes, the scores of listening and speaking of the
experimental class and control class had highly significant difference in the posttest.
{Table 6)

The author found that in the process of pretest and postiest the students’
improvement of listening and speaking correlated significantly with the improvement
of all-round ability of English.

Correlation of listening and speaking with all-round ability:

In the pretest, the correlation sig. =0.244 (P=0.061), 1t had no significani
correlation between listening and speaking with all-round English ability; in the
posttest, the correlation sig. r=0.704 (P=0.000), it had highly significant correlation

between listening and speaking with all-round English ability.
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Chapter 5 Conclusion

5.1 The Significance of the Research

According to the spirit of College English Requirements (for Trial
Implementation), our school decided to grasp the chance, to overcome the difficulties,
to communicate experiences with other universities, to improve the cognition, and to
improve the English Teaching quality in all-round way. Under the guidelines of
deepening the reform of education, Foreign Languages College of Tianjin Medical
University decided to introduce the computer-multimedia-based web teaching system,
while going on using the reasonable and effective elements of conventional teaching
mode. In this way, face-to-face classroom teaching and network autonomous learning
complemented each other. The purpose of the research was to enrich our teaching
philosophy, better the teaching mode, and had a relative research of improving the
listening and speaking abilities in “complementary” teaching mode.

We made great effort to break through the limit of conventional teaching, and to
integrate information technology into our curriculum, and to improve the efficiency
of teaching and learning. We attempted to find a new teaching mode appropriate for
medical universities, and to motivate the enthusiasm of the students’ participation in
teaching and learning, so that we could improve students” all-round ability of English,
especially listening and speaking; at the same time, we hoped that we could

accumulate experiences for teaching reform of the whole school.
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We trained the students with learning strategies, and helped them study
autonomously with network-based environment, and laid some foundation for their
life long learning.

We changed the old teaching mode by empowering students to have more
freedom in learning, by enhancing their avtonomous learning ability. By using rich
resource of the Internet and campus-net and LAN.

The teachers had a new teaching philosophy, and guided their own teaching
with modern education theories, and improved their own information literacy.

5.2 Further Implications

Important implications could be drawn from the experimental research, First, if
we wish to exploit the rich potential of CALL, and to integrate CALL successfully
into CET, the suppott of school administrators and technical experts are necessary,
especially in its babyhood, for the first step is always the most difficult one to go. It
is not practical for College English teachers to do it all by themselves. The technical
problems alone are a big headache, not to mention other things. Most language
teachers who have not grown up with computers have to learn it from the very
beginning. Even if they are willing to learn, they would still need help and time.
Second, collaboration among colleges and among college English teachers is also
advisable in order to achieve greater success, for it is a rather complicated project, in
which the teachers must devote a lot —Jove, time and energy 10 guarantee its smooth
going. It is convenient for people to collaborate on the project as it is based on the

computer. They had betier design it together, discuss the problems they meet and

60



work out the best solutions together.
5.3 Limitation of the Research

We got only initial results of the research effect, because it is only one year
among the students of 2004.

When we go deep into the reform Qf CET, we plan to go on with our experiment
nexé year.

Besides, we will better our evaluation system, and pm?ne into different teaching
modes.

5.4 Conclusion of the Research

It is beneficial 10 teach with the computers. In merely 50 years, CALL has
experienced three main phases and now reached an era of both humans’ intgraction
with bumputers and interaction with other humans via computers, which suggests the
unlimited potential of the usage of the computer in education.

Its superiority in English teaching is obvious: It can handle muiti-media
materials. The dynamic modes, animation and rich colors make information
presentation more vivid, interesting and impressive; it is patient and efficient in
dealing with some repeated and routine work; it can handle a much wider range of
activities, and much more powerfully than other technological aids; it is powerful in
dealing with enormous information. The authentic language environment created by
the computer will arouse greater interest in English learning. Under an instructor’s
skillful guidance, students can gain valuable language practice, create digital video

class projects, and establish contacts with students in other cities and countries
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through the Internet-based, multi-user, interactive environments.

With the fantastic spurt in computer technology and the improved conditions of
most colleges, “complementary” teaching mode in CET is feasible.

The point to note is that the computer does not promote learning on its own.
Despite the various and powerfud functions, the computer’s role in education is that
of a medium by nature. Therefore, the effectiveness of CALL depends greatly on the
teachers. Since CALL works best with the guiding of teachers, it is better for us to
carry it out as an assistant part of the College English course, and not as a
stand-alone task of self-access use, in order to use this environment to ensure
optimum conditions for college students. It is advised that a “complementary”-
“teacher +computer”- mode be adopted.

From the set of affairs described above, a conclusion can be reached that
“Complementary” Teaching mode is an efficient and promising new approach. Tt
improves leamers’ English language skills, develops their autonomy as language
learners and helps them acquire the whole range of literacy that ensures success in

the information-driven environment of the 21* century.
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Appendixes

Appendix A

Pretest of Listening

I. Listening Comprehension (20%)
Section A

Directions: In this section, you will hear 10 short conversations. At the end of each conversation,
a question will be asked about what was said. Both the conversation and the question
will be spoken only once. After each question there will be a pause. During the pause,
vou must read the four choices marked A), B), C) and D03, and decide which is the
best answer. Then mark the correspending letter with a single line through the center.

1. A. Salesgir! and customer, B, Tailor and customer,
C. Consultant and customer, D. Shopkeeper and customer,
2. A.Boss—secretary, B, Teacher—student.
C. Customer— waitress, D. Lawyer—client.
3. A.To go dancing with the man. B. To take examinations,
C. To prepare for the coming tests. D. To listen to a lecture,
4. A §150. B. 8200 C. 3175, D. 225,
5. A. Meeting girlftiends. B. Working hard on his courses.
. Stayiﬁg at home reading. D. Giving advice to his parents.
6. A. Delivery of the parts has been delayed.

B. She doesn’t have any more time for redecorating.
C. It’s time for the work 10 be finished.
D. The redecorating is being done gradually.
7. A. She has been traveling throughout the town.
B. She has been doing shopping the whole afterncon,
C. She has been looking for a suttable dress for herself,
D, She has been late for cooking the dinner for her family,
8. A, Goto the concert. B. Go to waork.
C. See her friends as planned. D). Finish her homework.
A, Very sarcastic.  B. Very pleased.  C. Very unhappy. D, Very proud.
10. A. She has finished only one step.  B. She doesn’t have any more time for redecorating,
C. She will reorder the paris. 13, The redecorating is being done gradually.

Section B

Directions: In this section, you will hear 3 short passages. At the end of each passage, you will
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hear some questions, Both the passage and the questions will be spoken only once.
After you hear a question, you must choose the best answer from the four choices
marked A}, B), C) and D). Then mark the corresponding Ietter with & single ling
through the center.

Passage One

Questions 11 fo 14 are based on the passage you have just heard.
11.A. 0102612597,  B. 0103712597 C. 010 3622597, D. 010 3612597.
12. A. London. B. Australia. C. America. D. Canada.
13. A. There are eighty thousand sheep on it.  B. There are ninety thousand sheep on it.

C. There are seventy thousand sheep on it.  D. There are eighty and thousand sheep on it
14, A. Robert West will visit Don Flower, :

B. Don Flower will call Robert West on his birthday next year.

C. Robert West will call Don Flower again next year.

2. Don Flower will visit Robert West.

Passage Two

Questions 15 to 17 are based on the passage you have just heard,

15. A. The sun in the sky. B. The sunshine in bad weather.
C. The name in the passport. 13, The appearance of the student.
16. A. A rude person. B. A wise person,
C. An amusing person. D. A humorous person,

17. A. There was something wrong with his passport and visa.
B. He was going o be arrested.
C. He brought sunshine to England.
D. His name was pronounced just like the England word “sun™.

Passage Three

Questions 18 to 20 arc based on the passage you have just heard.
18. A. Tt meant something for people’s spare time.

B. it meant hunting animais and birds.

C. It meant organized games,

D. it meant something for advertisement,
19. A. More than L50,000. B. More than stars.

C. Over L3,000. D. As much as tennis champions.
20. A. By advertising watches and food.

B. By aliowing companies to use their fame for their products.

C. By selling shirts and shoes.

D. By seliing photographs.
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Posttest of Listening

I. Listening Comprehension (20%)

Section A (10%)

Directions: In this section, you will hear 10 short conversations. At the end of each conversation,
a guestion will be asked about what was said. Both the conversation and the question
will be spoken only once. After each question there wiil be a pause. During the pause,
you must read the four ¢hoices marked A), B), C) and I}, and decide which is the
best answer. Then mark the corresponding letter with a single line through the center.

Example: You will hear:  M: Is it possible for you to work late, Miss Grey?
W: Work late? | suppose so, if you really think it’s necessary,
Q: Where do you think this conversation most probably ook place?
You will read:  A) At the office.

B} In the waiting room.

C) At the airport,

D) in a restaurant.
From the conversation we know that the two were talking about some work they had to
finish in the evening. This is most likely to have taken place at the office. Therefore, A)
“At the office™ is the best answer. You should choose [A} and mark it with a single line
through the center.

1.A. 5114, B. 5104 C. $40. D. 3140,
2. A. Wite — Husband. B. Shop assistant — Customer.
. Waitress — Customer. D. Secretary — Boss.
3. A, Lock the door carefully. 8. Open the door.
C. Fix the lock himseif. 2. Call the repairman.
4, A. 20 copies. B. 40 copies. C. 50 copies. D. 25 copies.
5. A At 12:00. B. At 1:00. C. At 11:30. D. At 12:30.
6. A. Mr. Thomson is a kind man. B. She is sympathetic for the man.
C. The man needn’t be worried about.  D. Mr. Thomson is not religble.
7. A. It was caught in fog. B. H wrecked on a rock.
C. It turned over in the storm. D. its anchor couldn’t work because of the fog,
8 A. 815, B. 8:50. C. 9015, D. 9:30,
9. A, One month. B, One week, C. Two weeks. D. Three weeks.

10. A. Down the Fifth Avenue. B, In Greenwich Village.
€. At the back of the bus. . In the front of the vehicle.

Section B (10°%)

Directions: In this section, you will hear 3 short passages. At the end of each passage, vou will
hear some gquestions, Both the passage and the guestions will be spoken only once.
After you hear a question, you must choose the best answer from the four choices
marked A), B), C) and £3), Then mark the corresponding letter with a single line
through the center.

Passage One
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Questions 11 fo 13 are based on the passage vou have just heard.
11, A. Planes had to carry more passengers.
B. The plane was smalier than other transportation.
{. Luggage was more dangerous,
D. For the safety.
12. A. The luggage has to be weighed and measured.
B. The luggage has to be measured only.
L. The luggage has to be weighed only.
D. The luggage has to be weighed with its passenger.
13. A. Apassenger has to be weighed. B. Luggage has to be weighed.
C. It still uses small acroplanes. D. A passenger’s clothes have to be weighed.

Passage Two
Questions 14 fo 16 are based on the passage you have just heard.
14. A. The flashing and moving pictures may hurt our eyes,
. Some television programmes may be terrible and ugly.
C. We may come to take television for granted.
D. People tend to spend too much time on watching television,
15. A. How much time they had spent watching television.
B, How little they had to say to one another.
€. How many things they had to do.
D. How little thinking they had done.
16. A, It is neither good nor bad in itself.  B. It leaves very much 1o be desired.
C. 1t has great value to society. D. i is good for adults, bad for children.

Passage Three
Questions 17 to 20 are based on the passage vou have just heard.
17. A, Living on an American farm.
B. Differences between Asian farmers and American farmers.
(. The rich U.S. farmers.
D. Farm life in Asia.
18. A. Farm families live on their own farms in the US.
B. The farmers go a long way on Saturdays for shopping and on Sundays for church.
C. Farm life is much the same in every part of the world,
ID. Farm life in the U.S. has been changed a lot.
19. A. By train. B.Bybus. C.Bycar D.By bicycle.
20. A. To help each other. B. To deal with their problems on their own efforts.
C. To depend on modern machines. D, To follow elder ways.
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Appendix B

Pretest of Speaking

Three students form a group. Each one of them should describe one of the pictures, and they talk
about the topic together. Two teachers score the students according to the Grading Standard of
College English Spoken Test.

Topic 1: Campus

Topic 4: Party

d g Topic 5: Telephoning
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Topic 6: Shopping

Topic 7: A lob Interview
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Posttest of Speaking

Three students form a group. Each one of them should describe one of the pictures, and they talk

about the topic together. Two teachers score the students according to the Grading Standard of
College English Spoken Test.

lopic 1: Parents

Tapic 2: The Cincma

Topic 3: Marriage

.—6._ 7 T
Nade £

~_

taks LEASY [

Topic &; The Natural World
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Topic T: Courage

Topie 8B: Left-handedness

Topic 9 The Business

Wiarld

Topic 10: Humor
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The Scoring Criteria of College English Speaking Test
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Appendix C

Pictures of Autonomous Learning
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Appendix D

A Questionnaire of Learning Styles
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Appendix E

A Questionnaire of Foreign Language Teaching Reform
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Appendix F

Self-Assessment/Peer Assessment Form of Students’ English Competence

(Basic Requirements)

Please make assessments on your English competence in the
Self-Assessment column; write “Y” if you can do it, and “YY” if
you can do it effortlessly. Please ask your classmates to make
assessments on your English competence in the Peer Assessment
column in the same way. Please mark the English skills that you
conmsider important but haven’t mastered yet in the Objectives
column; write “O” for “objective” and “P™ for “priority”. Please list
{or ask vour classmates and teachers to help list) all the English
skilly that vou think you have but are not listed on this form, or the
objectives you expect to achieve, in the blank space provided after
each section.

JUSWSSISSY-J199

JUSUISSASSY 193]

saanoslan

Listening

1. Can understand lessons given in English. Can join in discussions
and speak in class according to requirements.

2. Can understand the main points of audio-visual materials, for
example, dialogues, short passages or reports, related to what is
taught in class and delivered at slow speed (about 130 words per
minute).

3. Can understand English broadcasts, for example, news reports,
science reports and stories about history, delivered at slow speed.

4. Can understand directions to places, instructions to do things, and
manuals. Can understand numbers {(both cardinal and ordinal} and
time expressions.

5. Can understand the topic of the discussion, and grasp the main
idea and major points.

6. Can use basic listening skills.

Speaking

1. Can answer questions in class, use familiar simple expressions
and sentences to exchange opinions with classmates, and give short
prepared speeches on familiar topics.

2. Can introduce classmates, friends, and myself and respond to
other people’s introductions,
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3. Can give directions, do shopping, leave messages and make
requests in simple English.

4. Can use English nurbers to report time, inquire about prices and
give telephone numbers and e-mail addresses.

5. Can hold simple conversations with native English-speakers on
| everyday topics.

6. Have mastered basic conversational strategies, for example,
initiating maintaining and closing a conversation, and asking people
to repeat what they have said.
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